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Abstract

Purpose — This study explores how a postsecondary training on inclusive practices impacted participating
faculty in: (1) supporting diverse learners and (2) removing barriers and creating accessible learning experiences
for students with diverse learning needs in Hawai’i.

Design/methodology/approach — Using a case study approach through photovoice, focus groups and
observations, we explored two faculty members’ experiences at a community college. Photovoice, a participatory
method that blends photography with digital storytelling, allows for an in-depth analysis through visual narratives.
Findings — The participants’ photovoice highlighted the importance of creating inclusive course content, designing
with diversity in mind and the importance of ongoing professional development. The findings highlight the value of
intentional inclusive practices, cultural responsiveness and student agency in curriculum design and instruction.
Through these efforts, both educators and leadership in higher education can cultivate the attitudes and skills to
support students, including those with learning differences, fostering a university environment of belonging.
Practical implications — Key areas of focus include designing for diverse student needs, building
student—teacher relationships and integrating culturally relevant pedagogy.

Originality/value — The photovoice captured participants’ experiences through visual narratives to include a
diverse range of digital content, offering insights into their postsecondary experiences. Additionally, conducting
this study at an Indigenous-serving community college offers a unique perspective on educators’ attitudes
toward inclusion in a multicultural learning environment.
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Introduction
Disability is a natural part of society and includes individuals from every gender, race, culture,
sexual orientation, geographic region, age group and socioeconomic level (Shaewitz and
Crandall, 2020). Approximately 21% of postsecondary students in the United States identify as
having a disability (National Center for Education Statistics, 2023) yet faculty, instructional staff
and administrators express challenges in meeting the needs of an increasingly diverse student
body, particularly in courses with large enrollments or those offered online (Miller et al., 2023).
The right to higher education is part of the fundamental right to education, as protected by the
1948 Universal Declaration of Human Rights. According to the United Nations Educational,
Scientific and Cultural Organization (UNESCO, 2022), this right includes both access, referring
to who can participate in higher education, and equity, referring to the support provided to
students so they can fully participate in and benefit from higher education. Therefore, institutions
of higher education (IHE) must prioritize providing support through professional development
(PD) and training for faculty, staff and administrators to ensure student success. Many IHE lack
the essential staff training and planning processes to effectively accommodate the diverse ’
student needs, including those of students with disabilities (De Los Santos et al., 2019). Faculty I
and administrators are at the forefront of IHE, meaning their daily interactions with students can
either promote success or create barriers to it. This highlights the need for PD training that equips
educators with knowledge and skills to create a more inclusive environment for all learners. foumalof Applied Rescarch 1t Higher
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JARHE In this study, educators from IHE participated in a self-paced Postsecondary Training
Program on Inclusive Practices designed to support students with learning differences,
including specific learning disabilities, attention deficits, sensory processing needs and
executive function challenges. A key component of the PD was photovoice, a participatory
research method that enabled faculty to share insights through visual media. We position
photovoice as a valuable methodological approach that can be leveraged at other IHE, to
engage faculty in reflective learning and professional development. By capturing faculty
perspectives in a visually rich and narrative-driven format, photovoice provides deeper
understanding into how PD influences teaching practices and attitudes.

We explore the impact of this training on faculty members at a community college in
Hawai’i, focusing on improving outcomes for both students with learning differences and
Indigenous students. By moving beyond traditional text-based qualitative feedback, this case
study offers a more holistic approach to online PD training and provides implications for
improving student support, fostering inclusive teaching practices and enhancing sense of
belonging in IHE. The photovoice method demonstrates the potential for broader institutional
adoption.

Literature review

The goal for this postsecondary training project is to facilitate faculty, staff and administrators
to more effectively support the retention and completion of postsecondary students with
learning differences, especially those who are marginalized (e.g. Indigenous students such as
Native Hawaiians and Pacific Islanders). A substantial percentage of Samoans (58.1%),
Tongans (54.2%), Native Hawaiians (50.0%) and Guamanians or Chamorros (47.0%) who
start college do not complete their degree (Teranishi et al., 2019). As for students with
disabilities (SWD), despite gaining access to educational opportunities in higher education,
they continue to lag behind those without disabilities in persisting and completing higher
education (Lee et al., 2015). Additionally, students with learning differences (i.e. specific
learning disabilities and other neurological processing challenges) have significantly higher
dropout rates than their peers. Obtaining a degree directly impacts economic outcomes, and
having a four-year degree is positively correlated with higher employment rates
(Stodden, 2005).

Sense of belonging in postsecondary education. A sense of belonging in THE as a whole is
an essential component of student success (Pedler et al., 2022). The intention to belong or “fit
in” is closely intertwined with academic success for college students (Alonzo-Johnsen et al.,
2024). Research shows that students who feel a strong sense of belonging in academic
environments tend to achieve more and function better (Gopalan and Brady, 2020). A study
among SWD revealed that when students perform well academically and are perceived like
any other student, they increase their feelings of belonging (Vaccaro et al., 2015). Moreover,
SWD with a higher sense of belonging are more likely to have greater self-advocacy and a
positive perception of school climate (Fleming et al., 2017). The relationship between teachers
and students also plays a critical role in cultivating a sense of belonging among learners (Allen
et al., 2021; Mtshweni, 2024).

However, research indicates that a sense of belonging can differ across racial groups, with
students from underrepresented minority backgrounds experiencing lower levels of
connectedness compared to their non-minority peers (Gopalan and Brady, 2020). Students
from racial or ethnic minorities, individuals with disabilities and first-generation students are
at greater risk of feeling isolated and excluded. This points to the importance of creating a
culturally engaging environment in IHE to promote student success and reduce the gap along
ethnic and racial lines.

The literature has documented the effects of interventions aimed at mitigating the effects of
exclusion among college students. While person-focused interventions can be effective, they
primarily address an individual’s self-perception and their immediate environment, which
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may not be sustainable over time (Murdock-Perriera et al., 2019). To create more lasting Journal of Applied
change, Murdock-Perriera and colleagues (2019) suggest implementing interventions that Research in
recalibrate the postsecondary learning environment to foster a sense of belonging and support. Higher Education
These interventions involve equipping educators with the necessary skills to make the
university a place of belonging.

Inclusive practices in postsecondary education. Inclusive practices can help make
classrooms more welcoming for everyone, including students with learning differences. One
approach in fostering inclusivity is the use of Universal Design for Learning (UDL), which
ensures that course materials are accessible to all learners. Another key practice is creating an
inclusive classroom climate through respectful interactions, building rapport, using mindful
language and diversifying course content for equal representation. These practices contribute
to creating a sense of belonging and help students overcome barriers to inclusion in THE
(Alonzo-Johnsen et al., 2024).

Holmgvist and Lelinge (2021) outline classroom inclusion and general inclusion. Whereas
classroom inclusion is primarily focused on practices within the classroom, general inclusion
seeks to accommodate all students including those who may face challenges in academic
performance, considering barriers related to culture, social class and religion. Their findings
indicate that when teachers participate in collaborative PD, they gain deeper knowledge and
cultivate a more positive attitude toward inclusive practices.

Professional development for inclusive postsecondary education. Recently, inclusive
education has gained attention from educators and policymakers to meet the diverse needs of
learners (Filippou et al., 2025). In one study, 88% of participants expressed a desire to improve
their knowledge and ability to teach inclusive lessons (Materechera, 2020). Materechera
(2020) noted that teachers recognize the importance of training on inclusive practices and
UDL and emphasize the need for modeling and implementation. This highlights the value of
observing senior teachers and peers practicing inclusivity to foster mentorship (Sebti and
Elder, 2024).

Existing studies indicate that PD training effectively shapes participants’ attitudes
toward disability and teaching practices. One study found that participants reported
increased knowledge about disabilities and better understanding of SWD (Hsiao et al.,
2019). They also appreciated how universal and inclusive teaching benefits all students.
Consequently, educators trained in inclusive practices are more likely to adopt inclusive
teaching strategies, tailoring the learning process to meet diverse learner needs (Gonzalez-
Castellano et al., 2021).

Inclusive practices training model

It is essential to provide educators with adequate training and support, so they become more
accepting (attitudes), resourceful (knowledge) and supportive (skills) in addressing the needs
of students with learning differences. Faculty and administrators from various THE
participated in an online self-paced course designed to strengthen inclusive practices in the
postsecondary education. The course consists of five modules covering topics such as
disability awareness, UDL, educational technology to support learner agency, strategies for
fostering classroom belonging and sensory integration. The goal of the course is three-fold: (1)
To improve faculty and administrators’ attitudes and awareness of students with learning
differences, including those who are Indigenous; (2) To increase their knowledge of legal
mandates and policies; and (3) To provide them with skills and strategies to engage and reach
all students regardless of preferred learning styles or cultural backgrounds.

Each module starts with an overview, learner objectives and guiding questions. Participants
engage with readings, videos showcasing faculty strategies and assignments to apply concepts
learned. Participants can connect with peers in an online Professional Learning Community
(PLC). The PD takes about 10 h to complete, with an option for three live, facilitated PLC
sessions.
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JARHE Methodology
The case study presented is part of a larger mixed-method research project involving 23 faculty

members who completed the PD across three IHEs in Summer and Fall 2024. Majority of the
participants were affiliated with an THE that has a culturally diverse student population,
recognized as one of the most diverse campuses in the United States. This population includes
32.5% Asian, 27.7% Caucasian, 17.6% Native Hawaiian/Pacific Islanders, 17.2% mixed race,
2% Hispanic, 1.8% African American and 0.6% Native American/Alaska Native students.

The present study draws data from a community college in an urban area of Hawai’i, which
is part of the larger university system from which most of the participants were drawn. The
student population includes 26.3% Native Hawaiians, 23.6% Filipinos, 16.6% individuals of
mixed heritage, 2.9% Japanese and 2.6% Pacific Islanders. The college is deeply committed to
the well-being of Native Hawaiians and aspires to be a leading Indigenous-serving community
college. Its core values reflect a commitment to multicultural diversity.

Using participatory action research (PAR), we explore how PD influences faculty
members’ attitudes and skills in supporting students with learning differences, as well as
Indigenous students, by highlighting participants’ perceptions of the PD’s impact on their
inclusive practices. In particular, we aim to answer the following research questions:

In what ways has the PD influenced:

(1) The ways in which faculty support diverse learners?

(2) Faculty’s efforts to remove barriers and create accessible learning experiences for
students with diverse needs?

Action research was introduced in 1946 by social psychologist Kurt Lewin (Walter, 2009).
PAR goes beyond gathering information, aiming to drive real-world change through
researcher—participant collaboration (Cornish et al., 2023; Liebenberg, 2018). It shifts the
paradigm of knowledge creation by engaging marginalized communities as active
contributors, treating participants as capable partners in the research process and
decentralizing power from researchers to the community (Kindson et al., 2009).

PAR methodologies are crucial for advancing transformative research by fostering
inclusive and contextually relevant learning experiences. Recent projects (e.g. Lotz-Sisitka
et al., 2015; Oliver et al., 2024) demonstrate how these methods help researchers develop
practical concepts and reflective insights that have real-life applications. Non-traditional
methods such as storytelling, art and video not only promote inclusivity but also challenge
conventional research boundaries, facilitating transformative change in complex contexts
(Walker and Boni, 2020).

Data collection

Participants engaged in the online PD training over eight weeks. During this period, our project
team facilitated three PLC sessions. We employed qualitative methods—photovoice, focus
groups and observations—to capture the perspectives of participating faculty and explore their
agency in implementing inclusive practices (Patton, 2015). This combined approach aims to
enrich our understanding of participants’ experiences and enhance the potential for progress
within THE. This study received approval from the University’s Human Subjects Review
Board (IRB), a requirement for conducting human research across the entire University
system, including the community college in question.

A case study of two faculty members as a representative sample was chosen to exemplify
the photovoice methodology. As is common in photovoice research, we held focus groups with
faculty at the conclusion of the PD to further explore their perspectives, including reflections
on the photovoice process.

Photovoice. In recent years, interest in participatory research has grown as a means to
address complex issues in education. One of such methods is photovoice, developed by Wang
and Burris (1997), which empowers community participants to use photography and
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storytelling to highlight issues of importance. Photovoice, as a form of PAR, enables Journal of Applied
individuals to document their experiences visually and to become participant researchers by Research in
highlighting insights that reflection questions and assessments typical for PD courses, cannot Higher Education
capture. Follow-up interviews or focus groups allow participants to discuss the meanings
behind the images (Wang and Burris, 1997).

Research has demonstrated photovoice’s impact in empowering student population in
various educational settings (Martinez-Vargas et al., 2020; Oliver et al., 2024), and including
SWD (Cluley, 2017; Williamson et al., 2020). However, its use among faculty or in online PD
courses is not widespread and remains less explored. Thus, this paper aims to highlight
photovoice’s potential as a methodological approach in postsecondary education PD training.

Photovoice encourages participants to convey their experiences through images, offering
deeper insights into their perceptions of learning. Grounded in Paulo Freire’s concepts of
problem-posing education and co-learning, photovoice values the knowledge and expertise of
individuals to drive social change (Wang and Burris, 1997). Through a collaborative process,
photovoice shifts power dynamics between researchers and participants, facilitating co-
learning that enhances understanding and generates actionable knowledge (Curry and
Cunningham, 2000). In sum, photovoice shifts the narrative, allowing participants to
document their own experiences rather than being subjects of research observation (Schell
et al., 2009; Wang and Burris, 1997).

Like any methodology, photovoice has its limitations. The subjective nature—what
participants choose to capture—can influence outcomes, and power dynamics often remain
with researchers, requiring careful oversight to ensure collaboration (Wang and Burris, 1997).
While photovoice projects typically have small sample sizes, they generate rich data, making
analysis complex (Suprapto et al., 2020; Wang and Burris, 1997). To address these challenges,
we triangulated our data with focus groups and PLC observations to reduce the risk of
misinterpretation.

Our implementation of photovoice, in conjunction with faculty who took part in the course,
exemplifies a PAR and aims to uncover and address barriers to education through shared
insights. We asked participants to capture photos and screenshots of places and objects that
hold meaning for them regarding a learning environment that was intentionally designed to be
accessible, inclusive and creates a sense of belonging. We hosted photovoice on a digital
platform Padlet throughout the PD. Each participant utilized a unique, secure Padlet, with the
instructions outlined in Table 1.

Padlet is a versatile digital tool that allows for a wide range of content, including traditional
photos as well as digital resources like videos, articles and unconventional items such as
memes and audio files. We provided photovoice examples along with a set of prompts to guide
participants, including: (1) Share moments, tools or strategies that showcase openness, support
for learning differences, cultural inclusivity or learner variability in your teaching and (2)
Highlight successes or challenges in implementing inclusive practices in your classroom.

Table 1. Photovoice guidelines provided to the PD course participants

Action items Guidelines

1. Take photos: Capture objects and Focus on elements that illustrate feelings and experiences related to

classroom practices accessibility, inclusion and belonging

2. Upload photos to your Padlet You can post anonymously or with your name (your name will not be
used in the research study)

3. Talk story: Write a caption or story  Describe the meaning of each photo and its connection to your

for each photo feelings about accessibility, inclusion and belonging
4. Privacy: Respect the privacy of Obtain permission from individuals before uploading photos
people in your photos featuring them

Source(s): Authors’ own work
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JARHE The diverse submissions show that for faculty, just as for students, learning extends beyond
reading and writing; it may take various forms and expressions. By utilizing Padlet,
participants were able to engage with photovoice in innovative and impactful ways.

Focus groups. Focus groups are a qualitative method for eliciting in-depth information
about participants’ experiences and beliefs in a collective setting (Creswell and Creswell,
2023). This approach facilitates interactive discussions, allowing participants to share insights
on specific topics (Saldana, 2021). Focus groups were essential for reflecting on participants’
experiences in the PD and the photovoice (Wang and Burris, 1997). Through open-ended
questions, we explored participants’ perceptions of inclusive practices. We ensured
confidentiality by anonymizing names and institutional identities. Each 45-min session was
conducted virtually via Zoom, recorded and transcribed.

Observations. Observation notes are an important qualitative tool as they reflect the social
environment, individual behaviors, activities and participants’ reactions (Creswell and
Creswell, 2023). We observed three PLC sessions during the PD, taking memos of what
participants reflected on.

Data analysis

We first arranged qualitative data obtained from the photovoice, focus groups and observations
into manageable units. We followed the data reduction process to transform the raw data into
themes through open coding. We used thematic analysis to identify emerging themes both
individually and across the transcripts (Saldana, 2021). To establish credibility, we used a
research protocol, collecting participants’ own words in coding and analysis, and peer
debriefing throughout the coding process (Given, 2008).

The coding process began with two authors independently analyzing the data to minimize
bias and provide diverse perspectives. The authors then compared their notes and
collaboratively identified emerging themes. Peer debriefing involves engaging with a peer
researcher to explore aspects of inquiry that may remain implicit in the researcher’s mind
(Patton, 2015). This iterative process strengthened the trustworthiness of the findings through
collaborative and reflexive analysis. Triangulation with multiple data sources (i.e. photovoice
supported by focus groups and observation notes) was another way to enhance the credibility
of our findings (Creswell and Creswell, 2023).

Participant characteristics. We present photovoice case studies from two teaching faculty
members; one from a female Instructor and Early College Counselor (Alicia), and the other
from a male Professor and Instructional Designer (Ben), to compare and contrast their
perspectives and experiences. To maintain participant privacy, we use pseudonyms in place of
real names. Both faculty members teach a variety of undergraduate courses in Education and
Psychology at a community college in Hawai’i. These courses are not limited to the 100-level.
Despite their extensive teaching experience—20 years for Alicia and 12 years for Ben—they
described their confidence in teaching students with diverse learning needs as “average”,
having received less than 40 h of training on this subject (Table 2).

As for their motivation to join the PD, Alicia aspired to deepen her understanding of
inclusivity and social justice, building on her experience as a co-chair of the Social Justice
League on campus. Her goal was to address potential pukas (blind spots in Hawaiian) in her
practice, aligned with her commitment to diversity, equity and inclusion both on and off
campus. Ben sought to enhance his ability to differentiate online class activities to better
accommodate diverse students, to improve course delivery and assessment and to support
fellow faculty.

Findings
Using PAR methods, this study explores faculty perceptions of the PD’s impact on their
inclusive practices, on how it shapes their support for diverse learners and their efforts to
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Table 2. Participant characteristics

Teaching
Name Gender Race Professional title (years) Exposure Confidence Experience Training
Alicia F African American Instructor and Early Career Counselor 20 High Average Some Some
Ben M Asian, White Professor and Instructional Designer 12 Average Average Some Some

Note(s): Pseudonyms are used in place of real names to protect participants’ confidentiality
Source(s): Authors’ own work
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JARHE remove barriers. The overall findings from the cohort of PD participants revealed key themes
that aligned with the photovoice findings. The first theme was accommodation and inclusion
in higher education, emphasizing the need to foster belonging and equity through course
design, sensory integration, UDL principles, technology and inclusive language. Faculty
broadened their understanding of inclusivity beyond disability, to include learning differences,
cultural diversity, intersectionality and even generational differences, such as the presence of
kupuna (an elder or grandparent in Hawaiian) in the classroom.

A related theme was openness to diversity, reflecting faculty awareness of the varied racial
and ethnic backgrounds in Hawai’i and the importance of integrating Hawaiian culture, ‘Olelo
Hawai’i, and cultural values into their pedagogy. Participants recognized the need for self-
reflection to address biases that may impact their work and interactions with students and
colleagues.

Lastly, there was a shift in how participants viewed and applied the theoretical and
pedagogical underpinnings of inclusive practices. They shared specific adjustments made to
their syllabi, such as outlining course goals and grading criteria, ensuring clear communication
channels and improving accessibility to better serve a diverse group of students.

Building on these general findings, a closer examination of two faculty members’
experiences through a case study offers insights into how these themes manifest in practice.
The photovoice cases illustrate the implementation of (1) inclusive practices in curriculum
design and instruction; (2) designing for diversity; and (3) ongoing professional
development (PD).

Inclusive practices in curriculum design and instruction
Participants’ photovoice posts emphasized the importance of inclusive practices in curriculum
design and instruction. Inspired by the course, Alicia decided to be “more intentional and
understanding” going into her class. She shared an example of including her students in the
syllabus co-creation process. She posted a screenshot of the syllabus on Padlet (Figure 1),
displaying two questions that students discussed and edited in real time: “What do I need to do
to be successful in this course?” and “What should I expect from my Kumu (teacher in
Hawaiian)?” Reflecting on the use of Hawaiian language yet not being Native Hawaiian
herself, Alicia stressed that “a big part of the creation of the process in our class was my limited
use of ‘Olelo’ Hawai ‘i (Hawaiian language), because I do not ‘6lelo’, I am learning to ‘Glelo
better’.” Through self-awareness and a culturally relevant approach, she fostered a positive
foundation for building trustworthy relationships with Native students. As per Alicia,
intentional practices like “creating psychological safety” allow students to “have a sense of
agency in the classroom.”

The section on learner choice and differentiated instruction resonated with Ben who found
student voice essential “in demonstrating their learning in a way that appeals to their interest
and abilities.” He shared an audio file recorded by a student to showcase the “Walk and Talk”

As a class, we co-created the section below by discussion during our first
meeting on June 2, 2024
What Do I Need To Do To Be Successful In This Course?

e Good communication with others

e A respectful environment

e A good attitude

e Appropriate language

What Should I Expect From My Kumu?
e Honest opinions and feedback
e Grade fairly
e To be understanding
e Strong listener

Figure 1. Inclusion and belonging in my summer syllabus. Source: Participant’s work
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multimedia assessment. In this activity, the student has three minutes to pitch an educational Journal of Applied
technology to their school principal. The recording features a Native Hawaiian student Research in
advocating for a peer with an unnoticed hearing impairment, presenting a well-researched case Higher Education
to involve a local assistive technology organization and school leadership. The audio features
cultural elements, including intergenerational family dynamics and ‘Olelo Hawai‘i,
highlighting how this activity empowers students to be agents of change in their
communities. A challenge Ben pointed out was that “sometimes students get confused
when you try to make too many options. . . And students are like, “‘What does this mean?’”

While most posts positively depicted the impact of the course on faculty’s inclusive
practices, Alicia’s post titled “Concern and Anxiety” (Figure 2) raised an issue of anti-
inclusion laws and their impact on societal progress. The post included a screenshot of an
article about the closing of an LGBT Student Center, and regression in serving minority
students. The article’s headline featured a photo with colorful hearts, symbolizing love for
diversity, evoking an emotional response from the viewer. While Alicia was relieved that “the
attitude from the continent has not come here about DEI being a bad word, but it has been co-
opted as something to fight against,” she grappled with “how to make sure that folks
understand that it is not political, it is just how you should treat people.”

Designing for diversity
Participants’ posts highlighted the need to acknowledge diverse learning styles and thus, to
design courses with diversity in mind. Alicia emphasized how making learning intentionally
enjoyable fosters a sense of belonging and community among students. She posted a meme on
Padlet featuring an enthusiastic African American male teacher with the caption, “Let’s get to
Learning!” (Figure 3). This meme is a positive depiction of the teaching profession and
represents diversity along racial and gender lines.

African Americans make up only 2% of the Hawai’i’s population and are a minority at the
college. Alicia explained:

My students may not have had any experience at all with an African American person, let alone an
African American woman, and specifically as being one of their educators. That was something that
we talked about at the beginning of the semester. And it was true. None of them had never, ever had an
African American teacher in their lives. So, what do they know about me and my culture?

Building on the identity bridge exercise from the PD course, she used the Juneteenth holiday to
connect her identity as an African American kumu with her students, fostering cross-cultural
understanding to become informed global citizens.

Ben enjoyed research materials in the course that helped him get “familiar with a more
diverse set of examples.” He reflected on the “Myth of Average” TED talk (Figure 4) by an
educational neuroscientist that inspired him further to design his educational practice for

Figure 2. We are taking so many steps backward, how can we move forward? Source: Public domain
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LET'S GET TO LEARNING!

Figure 3. When learning is fun, it promotes feelings of belonging. Source: Giphy.com

YouTube &

Figure 4. The myth of average. Source: TEDx talks

diverse student needs, as narrated in the post: “I thought, wow, design for the fringes designs
for everyone and designing for ‘average’ designs [is] for no one”. Ben shared that he became
more conscious of “subtle things that you can do to ensure you are reaching all of the diverse
personalities and try to avoid going mainstream.” Being deliberate in advocating for inclusive
approaches that consider all learners aligns with the UDL principles.

Ongoing professional development
Participants stressed the importance of continuous learning and PD. Alicia posted a
photograph of a slide (Figure 5) from a conference presentation on White Fragility and Justice,
detailing steps toward justice, equity, diversity and inclusion (JEDI). She contextualized her
learning from the National Conference on Race and Ethnicity within the course content.

Ben posted a YouTube presentation on the significance of UDL and accessibility in THE
(Figure 6), illustrating the necessity of staying informed and adaptable in inclusive education
practices and PD initiatives. Ben appreciated the examples of “formative activities to measure
how our learners are doing” and diverse ways of supporting learning differences. Notably, this
presentation was by the Dean of the community college, who also took the course. This
highlights the importance the college leadership places on building a close-knit community of
practice and fostering a sense of belonging for both faculty and students.

Our findings highlight the impact of the course and the importance of intentional inclusive
practices, cultural responsiveness and student agency in curriculum design and teaching. Both
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Figure 5. Professional development is ongoing. Source: Participant’s image

Figure 6. An image depicting introduction to universal design for learning and accessibility. Source: Creative
commons attribution

participants emphasized the value of incorporating cultural backgrounds into course design,
fostering psychological safety and providing choices for students to demonstrate learning,
which fosters student voice and agency.

Discussion
The purpose of this study was to explore how the PD influenced the attitudes of the participants
in supporting SWD and learning differences. In particular, we explored (1) the different ways
the participants support diverse learners and (2) their efforts in creating an inclusive learning
environment for the said population. In answering the research questions, we used photovoice,
a PAR method that empowers individuals to share their experiences through visual
storytelling. Faculty members of a community college in Hawai’i contributed explicitly to
this study by sharing their voices, and their professional efforts to create a more accessible,
inclusive and welcoming learning environment for diverse groups of students.

This case study revealed three areas of focus: inclusive practices in curriculum design and
instruction, designing for diversity, and ongoing professional development. These findings
highlight faculty’s approaches to teaching, student-teacher relationship building, and the
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